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Executive Summary
The Jewish Identity and Education School Pilot (JIESP) developed by the Boston Haifa Committee
is an example of the emerging peoplehood education paradigm which seeks to build reciprocal lines
of connection between Israeli and American students, educators, and schools. This report describes
the findings of formative and summative research on Year 3 of the project. As the JIESP concludes
its final year, the report also considers the core lessons learned from this initiative and the
integration of this knowledge into future planning and decision-making.
A central goal of the JIESP was to encourage students to think about their Jewish identity in new
ways. Both American and Israeli Travelers as compared with peers that were involved in the
program but did not travel, report more frequent discussion of what it means to be Jewish in their
partner community. Israeli Travelers were significantly more positive about the extent to which
participation expanded their understanding of Jewish life in the United States as compared with
students who did not travel. American students regardless of whether or not they traveled did not
experience the same level of impact on their understanding of Jewish life in Israel. Both of the
American schools already had an explicit focus on Israel education and it is possible that students
entered the JIESP already aware of the contours of Jewish religious life in Haifa.
Facilitated educational encounters within JIESP were intended to create lines of personal
connection and mutual understanding between American and Israeli students. In a pattern
very similar to prior years, Travelers from Prozdor, Reali, and Ironi Hey were very positive
about the extent to which their experience educated them about the lives of their peers and
gave them the opportunity to develop personal connections with these fellow students.
Travelers, as compared with Involved Non-Travelers were also significantly more likely to
stay in contact with peers from their partner school. One-year follow up data on a group of
Year 2 Prozdor Travelers suggest that the gains made in their comfort with Israeli peers were
maintained one year after their travel experience.
Peoplehood education programs such as the JIESP intend for their students to develop a sense of
attachment to the larger Jewish people. Travelers, as compared with Involved Non-Travelers,
indicated significantly more frequent discussion about their connection to Jews around the world.
Year 3 Travelers from only one school, Ironi Hey, ended the year with significant increases in their
emotional attachment to their partner community. The start of year emotional attachment of
students from the American schools and Reali is substantially higher than it is for Ironi Hey. This
ceiling effect may have contributed to the lack of significant difference observed among the former
schools. In Year 3 we see some evidence of impact on students’ sense of Jewish peoplehood.
Peoplehood was measured using four subscales developed for this research: Belonging to the Jewish
People, Connection to other Jews, Personal Responsibility, and Jewish Capital. Gains in students’
sense of Belonging to the Jewish People are evident only for Reali students. Significant changes in
Connection to Other Jews can be observed among Reali students overall and Ironi Hey 10th grade
Involved Non-Travelers. Ironi Hey 10th grade Involved Non-Travelers are also the only group that
shows changes in Jewish Capital. Both Prozdor students and Reali Involved Non-Travelers showed
significant gains on Personal Responsibility. Three years of data from the same group of Year 1
Prozdor students suggests that impact on some aspects of Jewish peoplehood may be a “sleeper”
effect that emerges over time.
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The experience of serving as a host to a visiting student can expand the impact of the program to
entire families. The majority of parents from all four schools felt strongly that hosting was an
enjoyable experience for their family. In addition over half of Gann and Reali parents strongly felt
that hosting afforded them the opportunity to develop a personal connection with an Israeli student
and almost the same portion felt strongly that they developed a relationship with families from the
partner school. In Year 3, the majority of Israeli parents report that they attended an orientation
while only one fifth or fewer American parents did so. At best, half of Israeli hosts and one-fifth of
American hosts strongly agreed that they were informed of the goals of the JIESP.
The Boston Haifa Committee envisioned the JIESP as an experiment and established sources of
feedback, including evaluation research, to further refine their work. Perhaps the most lasting
contribution of the JIESP may be to our understanding of the processes by which peoplehood
education and school twinning can lead to a bidirectional sense of attachment and collaboration
between Israeli and American students, teachers and schools. Three lessons emerge from the
extended research on the JIESP: the importance of travel outside of the homeland in shaping the
experience of students, the pivotal role of cross-national educator teams in planning and
implementing collaborative programming, and the potential of school twinning efforts to influence
the culture of the larger school organization.
The research also suggests areas of challenge requiring additional attention if programs such as the

JIESP are to fulfil their potential for building lines of connection between American and Israeli
schools. Students require pedagogical framing to translate their attachment to peers into a more
abstract sense of connection to the worldwide Jewish community. In addition efforts must be made
to support the development of effective cross-national educator teams and to expand program
impact beyond the relatively small groups of students and teachers directly involved. The following
suggestions are offered to address these challenges.
Identify content and pedagogical content knowledge for Jewish Peoplehood
Conduct in-service training for educators.
Select schools for twinning programs that can explicitly describe how participation relates to
larger institutional goals.
Establish an extended prologue to allow cross-national educator teams to develop collaborative
capacity.
Institutionalize involvement of “Cultural Translators” to help educator teams develop cross
cultural understanding and bridging strategies.
Develop online tools and platforms for collaboration and sharing of best practices within and
between school partnerships.
Make hosting parents full partners in planning and implementation.

7

Executive Summary (Hebrew)

(Jewish Identity and Education
, Boston Haifa Committee-

School Pilot - JIESP)

JIESP

JIESP

-

JIESP

JIESP
-

JIESP

JIESP

8

–

–

-

–

JIESP-

-

-

Gann-

JIESP
JIESP JIESP

9

-

JIESP

JIESP

o

o
o

o

o
o

o
10

Introduction
The last two decades have witnessed an evolution in educational efforts to foster connections
between American Jewish youth and their Israeli counterparts. The traditional pedagogical paradigm
reflected a homeland-centric approach and emphasized Israel education in Diaspora day and
supplementary schools, culminating in heritage tourism to Israel (Lev Ari & Mittelberg, 2008;
Powers 2011). Although these efforts often included encounters with Israeli peers, the focus was
almost exclusively on fostering the unidirectional connection of American Jews to Israel. Little
attention was paid to educating Israeli youth about Diaspora communities or the Jewish identities
and lives of their American peers. A new paradigm is emerging which focuses on developing a sense
of transnational Jewish peoplehood among both Diaspora and Israeli youth. Peoplehood refers to a
sense of belonging and connection among Jews that transcends national, political or religious belief
differences (Kaplan, 1948). In the last decade Israeli-Diaspora school twinning initiatives have
emerged as a key paradigm for fostering a sense of connection and belonging to a worldwide Jewish
people (Mittelberg, 2011).
One of the unique features of educational interventions within a peoplehood paradigm is their
explicit focus on the development of mutual understanding and appreciation of the unique contours
of Jewish identity and life both in Israel and the Diaspora (Ehrenkrantz, 2008: Mittelberg, 2011).
Ravid and Rafaeli (2011) describe peoplehood education programs as focused on three goals;
engagement with the Jewish People, development of a Peoplehood consciousness and commitment
to the Jewish collective. However these authors go on to lament that " Peoplehood is not taught at
most Jewish schools around the world, Peoplehood is largely absent from Jewish educational goals
and objectives, and a broad, inclusive Peoplehood Pedagogy does not exist" (Ravid & Rafaeli, 2011,
p.15).
The Jewish Identity and Education School Pilot (JIESP), developed by the Boston Haifa
Committee, is an attempt to address the need for peoplehood education in both American and
Israeli schools. The JIESP is a three year initiative to infuse twinned school communities in Boston
and Haifa with an exploration of Jewish identity and peoplehood and to create replicable models of
school-to-school collaboration. Two partnerships comprised the JIESP; Kehilot Nifgashot included
Gann Academy and Ironi Hey and Pirkei Dorot involved Prozdor and the Heb rew Reali School.
Although the Boston-Haifa Committee has a long history of sponsoring school twinning, the goals
of this pilot program were broader and more ambitious, aimed at engendering change at multiple
levels. For students the goals of the JIESP were to encourage personal connections to Jewish peers,
expand the exploration of personal Jewish identity, and enhance a sense of Jewish peoplehood
extending beyond national borders. For educators the intent was to create shared pedagogical
perspectives on peoplehood education and to develop models for successful cross-national
collaboration. The JIESP was also seen as a means to building lines of connection between school
communities. Approximately 1102 students participated in JIESP over the course of its three years,
of which 375 traveled to Boston or Haifa.
The Boston Haifa Committee showed great foresight in funding extended research on the JIESP.
Embodying the principles of a “learning organization” (Senge, 1990), they envisioned the JIESP as
an action research experiment and established sources of feedback including collection of systematic
evaluation data to further refine their work. As the JIESP concludes its final year it is time to both
look back to consider the core lessons learned through evaluation of this initiative and to look
11

forward to the integration of this emerging body of knowledge into future planning and decisionmaking.
Research on the first year of the JIESP initiative indicated that students were encouraged to develop
connections with peers and explore their Jewish identity. However, the program did not foster
significant changes in students’ more global sense of identification with, or responsibility to care for,
the Jewish people. Both partnerships also experienced difficulties in planning and logistics; they
tended to work in parallel, as opposed to working collaboratively, and planning teams often failed to
model the sense of camaraderie and open communications they were trying to achieve for their
students and school communities (Chertok, Mittelberg, Laron & Koren, 2012). The second year of
the study indicated that the manner in which students participated was a key determinant of both the
quality and impact of their experience. Those who traveled to the partner country, as compared
with schoolmates who were involved but did not travel, were more positive about how meaningful
they found their experience, how much it contributed to their understanding of the lives of peers,
and their thoughts about their own Jewish identity and observance. Travelers were also more likely
to stay in contact with peers from their partner school. As in the first year of the initiative, “moving
the needle” on students’ sense of Jewish peoplehood was difficult and changes were observed only
among Travelers. In the second year of the initiative each of the partnerships made progress in
developing shared language, goals, and strategies, and in one case, in co -creating an innovative
curriculum. However, there were also numerous examples of cultural misunderstanding and the
teams continued to engage in parallel but separate program planning.
This is the third in a series of reports describing the findings of formative and summative research
on the JIESP conducted through the collaborative efforts of the Cohen Center for Modern Jewish
Studies at Brandeis University and Oranim Academic College of Education in Israel. In addition to
describing the evaluative findings of the third year of the initiative, this report provides a
retrospective summary of the lessons garnered over the three year tenure of the pilot. The report
begins with a description of the contours of the Year 3 program and an overview of the research
methodology employed. Discussion then focuses on student experiences in JIESP and the effects of
the program on students’ cross-national connections, Jewish identity, sense of peoplehood and
attachment to Israel and American Jewry. This is followed by description of the experience and
perceived impact of the program on hosting parents. The focus of the report then shifts to a
broader discussion of key lessons about peoplehood education, the work of cross-national educator
teams in school twinning and prospects for changing school culture. These lessons are based on
both data from the third year of the initiative as well as retrospective review of the prior two years of
study. The report concludes with recommendations for future school twinning initiatives to promote
Israel-Diaspora connections and global Jewish peoplehood.
Research Strategies
The third year of the study, like the two preceding years, included both formative and summative
evaluation components. The formative aspect of the study focused on the quality of the experience
of students and hosting parents, as well as the development and functioning of cross-national
educator teams. The summative evaluation examined the impact of the program on a variety of
outcomes for students and hosting families. This section describes specific strategies of each
component of the study.
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Summative/Outcome Research Component
The primary strategy of the summative research component was comprised of a pre-post design of
within-student comparisons. In addition, a post-only strategy was used to explore the impact of
hosting on parents and families. Systematic data for the summative evaluation was collected through
student and hosting parent surveys.

Hosting Parent Survey—Online surveys were distributed to parents who hosted an Israeli
or American student. This instrument, completed by one parent, asked about perceived
impact of the experience on their household. Response rates for this survey were low but
acceptable for one American school (40%) and very good (70%-73%) for the remaining
three schools (Table 1). The full Hosting Parent Survey is presented in Appendix A.

Table 1: Hosting Parent Response Rates
Prozdor
Reali
Gann
Ironi Hey
Total

Responses
6
7
8
17
38

Population
15
10
11
24
60

Response Rate
40%
70%
73%
71%
63%

Student Surveys —Students in the grades involved in the project at each school were invited
to complete start of year surveys administered in early fall 2012. This included all students
involved in the JIESP and at several schools included students who did not eventually
participate in the program. This survey collected information about students’ understanding
of their own Jewish identities, their connections to Israel or American Jewry, their sense of
Jewish peoplehood, and their expectations for the JIESP program. In those cases where
students had already completed a survey at the end of Year 2, this served as their Year 3 start
of year survey. The end of year survey asked about the perceived impact of JIESP, current
thinking about Jewish identity and peoplehood and continued contact with partner school
peers. Start and end of year student surveys are presented in Appendix B.
Students completed paper and pencil surveys at the start and end of the year. Surveys were
administered during the regular school day and multiple attempts were made at each school
to account for students who might not be available on any particular date scheduled for data
collection. At Gann Academy and Prozdor, all students in the grades targeted for the
program and for whom parental consent forms were submitted were invited to complete
surveys. The rate of parental consent for these schools was good, ranging from 56%-72% of
students eligible to be surveyed. In Israel surveys were reviewed and authorized by the Chief
Scientist office of the Ministry of Education, which in the case of anonymous surveys does
not require parent permission. 1

1

In Israel Ministry of Education authorization to conduct all aspects of the research was granted to Oranim
Academic College of Education for the three years of the study.
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As shown in Table 2, response rates for the start of year surveys at the two Boston schools
are good (61%-77%) when calculated as the percentage of the total population and excellent
(100%) when calculated as the portion of those for whom parental consent was obtained.
Response rates for the start of school survey for the two Israeli schools are also very good to
excellent ranging from 83%-92%. Response rates for the end of year survey for the
American schools ranged from 69%-76%, when calculated as the percentage of the total
population and excellent (86%-97%) when calculated as the portion of those for whom
parental consent was obtained. The overall response rate for end of year survey at the two
Israeli schools is good (64%-72%). However, at Ironi Hey logistical problems prevented the
collection of end of year surveys from 11th and 12th grade participants who did not travel as
part of the program. Since these eighteen students do not comprise an identifiable course
section or club, school administrators indicated that end of year data collection would not be
possible. Calculation of response rates for end of year surveys at Ironi Hey do not include
this group and is based on a population of 84 students.

Table 2: Student Response Rates by Survey and School
Population

Prozdor
Gann Academy
Reali
Ironi Hey

277
179
294
102

Start of Year Survey
End of Year Survey
Consent
% of
% of
Consent
% of
% of
%
Consent Population
%
Consent Population
56%
100%
61%
88%
86%
76%
72%
100%
77%
72%
97%
69%
100%
92%
92%
100%
72%
72%
100%
83%
83%
100%
64%
64%

Formative/Implementation Research Component
The formative research strategy included several forms of qualitative investigation including key
informant interviews, ethnographic observation, and documentary review. Each of these forms of
qualitative data was analyzed through the Grounded Theory model which consists of an iterative
process of content analysis resulting in identification of main themes and categories (Strauss &
Corbin, 1998).

Key Informant Interviews—Semi-structured interviews were conducted at several points
in time with key informants at each school including administrators, lay leaders, and
educators. Interview protocols focused on development of cross-national educator teams
and the alignment of school and JIESP goals. The end of year interview protocol also
addressed the impact of this initiative on the culture of the school organization.

Ethnographic Observation —Cross-national teacher planning meetings were observed for

each partnership. These observations focused on development of the collaborative
relationship, challenges faced in the process of joint planning, approaches to conflict
resolution, and the scope and tenor of the sessions. Teachers were informed of the presence
of observers and only public behavior was noted.
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Documentary Review—In order to gain a fuller understanding of the JIESP program in
each school pair, curricular materials including educational goals, lesson plans, and
itineraries were reviewed.

Student and Hosting Parent Survey Questions—End of year surveys administered to

hosting parents and student participants (described in more detail above) included questions
about the experience of participating in the JIESP.
Year 3 JIESP Program
During the 2012-2013 school year both JIESP partnerships employed the same basic strategies of
student encounter—short trips to each other’s schools by relatively small groups of students and
virtual exchanges through video conferencing and Skype. This year both pairs of schools
experienced a two way mifgash (encounter). Overall 719 students were involved in the JIESP
program in some manner during Year 3. The Year 3 program included components in the 9th, 10th,
and 11th grades of Prozdor and Reali schools, which comprised the Pirkei Dorot partnership; and in
the 10th, 11th, and 12thgrades of Ironi Hey and Gann Academy, constituting the Kehilot Nifgashot
partnership (Table 3). New to the program this year was an 11th grade component for both schools
in Pirkei Dorot and a 12th grade program for Kehillot Nifgashot. The 12th grade Chalutz program at
Gann and Ironi Hey consisted of select students from each school (one from Ironi Hey and three
from Gann) who studied at their partner school for a period of several weeks. Prozdor developed
and implemented an 11th grade core curriculum on social justice and Tikkun Olam to follow their
10th grade “One People Two Paths” course. Reali included program-related curriculum in their 11th
grade course on Media and Public Diplomacy. The intended centerpiece of this course and of the
interactive work with Prozdor 11th graders was the development of a new web-based radio station,
HIBOR. However, delays in implementation meant that this online site was not operational until
March 2013 and students had only minimal involvement in creation of material for the website.
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Table 3: Overview of JIESP Program by Grade and School
9th Grade

10th Grade

11th Grade

12th Grade
Chalutz program

Hannaton and
Haifa mifgash
participants
Chalutz program

Gann Academy

Virtual mifgash
participants

Boston mifgash
participants
Delegation to Muss
High School

Ironi Hey

Pluralistic Judaism,
Humanistic
Education, and
Oranim Jewish
Leadership class
Video
conferencing group

Boston mifgash
participants
Hannaton and Haifa
mifgash participants
Hosts

All students in core
class

All students in core
class

All students in core
class
Ambassadors
participants

Media and Public
Diplomacy class

Prozdor

Reali

Haifa mifgash
participants
Remainder of
core class
Entire grade

As in previous years, travel opportunities during Year 3 were primarily available to students in only
one grade in each school. In Ironi Hey and Gann, juniors were eligible to travel, in Prozdor this
opportunity was open to ninth graders, and in Reali to tenth grade students. The Chalutz program in
the Gann and Ironi Hey 12th grade also included travel although, as intended, it engaged only a very
small number of students.
Results from the Year 2 evaluation indicated that traveling outside of one’s homeland was a key
determinant of both the quality and impact of the JIESP experience (Chertok et al., 2012). In the
third year of the JIESP 128 students traveled to their partner community. We refer to these students
as “Travelers.” There were also groups of students at each school who were involved in the program
but did not travel to their partner community. These “Involved Non-Travelers” participated
through online and Skype exchanges, classes, or encounters with students traveling from the partner
school to their community. In Year 3 there were 591 Involved Non-Travelers in the program. Table
4 summarizes participation by Travelers and Involved Non-Travelers at each school during Year 3.
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Table 4: Travelers and Involved Non-Travelers by School and Grade
School

Grade
9
Travelers

Prozdor
Gann Academy
Reali
Ironi Hey
Total

21
21

10
11
Involved
Involved
Involved
NonTravelers Non- Travelers NonTravelers
Travelers
Travelers
89
71
62
6
50
42
128
30
27
44
79
23
19
217
30
183
73
167

Total
12
Travelers
2
2
4

Involved
NonTravelers

NA
24
24

243
100
229
147
719

Student Experiences and Outcomes 2
The JIESP is comprised of both educational and experiential elements and thus has the potential to
affect many aspects of student attitudes and behaviors. This section looks first at the impact of the
program on participants’ exploration of Jewish identity. It then considers program influence on
connections to peers from the partner school and on transnational Jewish peoplehood.

Exploration of Jewish Identity
One of the goals of the JIESP, especially salient among the two Israeli schools, was to encourage
students to think about their Jewish identity in new ways and to expand their awareness of a variety
of ways to enact this identity. Israeli Travelers perceived far more impact of the program on their
understanding of Jewish life in America as compared with their peers who did not travel (Figure 1) 3.
For Israeli students, re-examination of Jewish identity is difficult to accomplish within the bounds of
their home community. The revelatory experience for Travelers takes place in the settings for Jewish
religious and communal life that they encounter in the American partner community and in
2

For each set of outcome variables, a variety of comparisons were possible such as between Travelers and
Involved Non-Travelers, between Israeli and American students and between participants at individual
schools. In most cases all possible comparisons were conducted. However, the research team established a
policy of indicating findings that reached a level of statistical significance common in the program evaluation
literature. Although the report points out some non-significant comparisons, it should be assumed that other
comparisons were conducted but are not reported because they did not meet statistical significance. With
respect to the size of the effects reported. For some variables the analyses yield statistically significant findings
even though the absolute size of the difference observed is not large. Unfortunately data from similar
interventions are not available to serve as points of comparison regarding the size of the impact of this
initiative. However, given the relatively size of the research population, for many of the variables studied,
statistical significance is notable even if it does not represent large changes in absolute scores.
3

All comparisons between Travelers and Involved Non-Travelers presented in this report are derived from
survey data for students in the grade at each school during Year 3 in which travel primarily took place. Since
12th grade students were not surveyed in Year 3, these Ironi Hey and Gann Chalutz participants are not
included in these analyses.
17

experiencing first-hand the diversity of ways in which their American peers act on their Jewish
identity.

Figure 1: Exploration of American Jewish Life: Israeli Students

American students regardless of whether or not they traveled did not experience the same level of
impact on their understanding of Jewish life in Israel. This may be due to the fact that both of the
American schools already had an explicit focus on Israel education including description of the
contours of Jewish religious life in Israel.
Another central goal of the JIESP was to bring discourse on Jewish identity to the forefront in both
school and home contexts. Findings from Year 3 indicate that both American and Israeli Travelers
as compared with peers that did not travel report more frequent discussion of what it means to be
Jewish in their partner community (Figure 2).
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Figure 2: Jewish Identity Discourse

Developing Cross-National Understanding and Connections
Whether students traveled to their partner community or participated in JIESP close to home,
participants experienced encounters with peers from their partner school. Facilitated educational
encounters are an essential ingredient of the JIESP and are intended to create lines of personal
connection and mutual understanding between students in the two communities. In a pattern very
similar to that observed in Year 2, there is wide variation in the extent to which Year 3 participants
felt prepared for interactions with partner school peers (Figure 3). Ironi Hey students had the most
positive endorsement of their preparation with 50% strongly agreeing that they felt prepared. Reali
showed a significant gain from Year 2 in the mean ratings that students gave their sense of
preparation for interacting with partner school peers. Although students from Gann Academy still
showed the lowest ratings on this aspect of their experience, they did improve from the prior year
although not significantly. Gann Academy is in a unique position because the travel aspect of their
program is embedded in a full semester of study at the Alexander Muss High School in Israel. The
plan to have Muss faculty prepare students for their JIESP interactions did not prove to be an
efficacious approach in Years 1 and 2. The improvement seen in preparation scores for Gann
students in Year 3 may reflect a change in policy with Gann conducting its own advance preparation
before students left for their semester in Israel.
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Figure 3: Feeing Prepared for Cross-National Interactions

One of the unique features of travel within JIESP is the opportunity to stay with a host family. The
majority of student travelers from three of the JIESP schools strongly agreed that the experience
with their host family was enjoyable (Figure 4). Israeli students were particularly positive with 68%
of Ironi Hey and 72% of Reali students strongly agreeing that they enjoyed the time spent with their
Boston host families. Although a smaller portion of Gann students strongly endorsed this aspect of
their experience, the average rating from this school was more positive than in the previous year, a
change that approached, but did not reach, statistical significance. Although “enjoyableness” might
seem like a trivial aspect of the hosting experience and one that does not fully capture the exchanges
between students and hosting families, our quantitative and qualitative data from the previous two
years of the project indicate that it is a threshold variable. As in other forms of educational tourism,
affect matters to the experience of JIESP Travelers. In other words, if the students did not find
being hosted enjoyable then they were unlikely to be open to anything else about the experience.
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Figure 4: Enjoyable Experience with Host Family

We find a pattern of results very similar to prior years for the extent to which the JIESP
experience educated students about the lives of their peers and gave them the opportunity to
develop personal connections with these fellow students. Travelers from both of the Pirkei
Dorot schools, Prozdor and Reali, were significantly more positive about this aspect of their
experience as compared with Involved Non-Travelers (Figure 5).
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Figure 5: Opportunity to Make Connections: Reali and Prozdor Combined

For the Kehillot Nifgashot schools, Gann and Ironi Hey, the story is more complicated.
Although Ironi Hey Travelers indicate very high levels of agreement that the experience
afforded them the opportunity to learn about and connect with their American peers,
insufficient data is available for Ironi Hey Involved Non-Travelers to compare their
experience with Travelers (Figure 6). There are no significant differences between Gann
Travelers and Involved Non-Travelers, both of which give only very modestly positive
ratings to this element of their experience.
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Figure 6: Opportunity to Make Connections: Ironi Hey and Gann 4

Surveys at the start and end of year asked students to indicate the extent to which they agreed or
disagreed with a series of statements about their perceptions of the similarities and differences
between American and Israeli Jewish youth. Reali, Prozdor, and Ironi Hey students, including those
who did and did not travel, significantly increased their endorsement of a statement relating to the
differences between Israeli and American teens (Table 5). Prozdor students also indicated significant
gains in their perceptions of the similarities with, and comfort interacting with, their Israeli peers.
No significant changes were observed for Gann participants.

Table 5: Pre-Post Changes in Sense of Commonality and Difference

Prozdor
Reali
Gann Academy
Ironi Hey
*p≤0.05
***p≤0.001

4

See differences between
Israeli and American
teens
Pre
Post
3.2
4.1***
3.0
3.7***
3.2
3.3
2.6
3.6***

See what Israeli and
American teens have in
common
Pre
Post
3.8
4.4*
3.9
4.3
3.5
3.3
4.0
3.9

Comfortable interacting
with peers from partner
country
Pre
Post
4.1
3.9*
4.2
4.2
4.0
3.8
4.4
4.4

Comparison between Ironi Hey Travelers and Involved Non-Travelers was not possible due to the inability to survey
the Ironi Hey 11th grade Involved Non-Travelers.
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One of the benefits of a multiyear evaluation is the ability to test how well students maintain the
gains made as a result of their participation. Comparisons were made for the same group of Prozdor
Year 2 Travelers’ survey responses at three points in time: prior to their travel experience,
immediately after travel, and one year after travel at the end of Year 3. These students were
significantly more comfortable interacting with Israeli peers after as compared with prior to their
travel experience (Figure 7). Just as important, these increases persisted one year after their travel
experience.

Figure 7: Maintenance of Gains in Comfort with Israeli Peers--Prozdor Travelers

Perhaps the best measure of the strength of the connections made between American and Israeli
students is whether they continue to have contact outside of the formal program. End of year
surveys asked students to indicate how often they had different forms of contact with peers from
their partner school. The impact of traveling is seen clearly on this behavioral measure of
connection. In a pattern almost identical to Year 2, Year 3 Travelers, as compared with Involved
Non-Travelers, were significantly more likely to keep in contact with peers from their partner school
through email, Facebook™, or other social networking sites or by posting to or reading posts in
their peers’ chat rooms or blogs (Figure 8).
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Figure 8: Contact between Students

Building Attachment to Partner Community/Country
Peoplehood education programs such as the JIESP intend for their students to develop a sense of
attachment to their partner community or country. One behavioral indicator of this sense of
connection is the frequency with which the partner community is brought up in conversation with
family and social network members. In end of year surveys students were asked how often they
engaged in discussion about their partner country. Travelers, as compared with Involved NonTravelers, indicated significantly more frequent discussion about their partner country with friends
and family (Figure 9).
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Figure 9: Discourse about Partner Community/Country

The impact of the JIESP experience on Travelers also appears to persist in the years after their travel
experience. We looked at the same group of Year 1 Prozdor Travelers at four points in time: before
their travel experience, soon after their trip, one year after their trip and two years after their trip.
The results indicate that these students significantly increased their frequency of talking about Israel
with friends after their trip. These students also showed maintenance of this gain over the next two
years after their travel experience (Figure 10).
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Figure 10: Maintenance of Gains in Discourse about Partner Community: Prozdor Travelers

Travelers from only one school, Ironi Hey, showed significant increases in their emotional
attachment to their partner community (Figure 11). Neither Travelers nor Involved Non-Travelers
from the three other schools showed significant increases on emotional attachment from start to
end of Year 3. At first examination this appears to be a very different finding than that of Year 2
which saw Travelers in general indicating significant increases in their feelings of attachment to
Israel or American Jewry. However, closer examination of Year 2 data indicates that this finding
was mostly due to the American travelers which had a statistically significant increase in their
emotional attachment to Israel from the beginning to the end of that school year while no change
was seen for Israeli students. In Year 3 the start of year emotional attachment of students from the
American schools and Reali is substantially higher than it is for Ironi Hey. This ceiling effect may
have contributed to the lack of significant difference observed among the former schools.
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Figure 11: Emotional Attachment to American Jewry: Ironi Hey Travelers

Developing a Sense of Jewish Peoplehood
One of the overarching goals of the JIESP was to foster students’ understanding that they are part
of a larger transnational Jewish people. As shown in Figure 12, Year 3 Travelers indicated
significantly greater frequency of talking with friends and family about their connection to Jews
around the world as compared with Involved Non-Travelers.
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Figure 12: Discourse about Connections to Worldwide Jewry

In order to measure changes in participants’ sense of Jewish peoplehood, a set of assessment scales
were developed specifically for this research (Chertok, Mittelberg, Laron, & Koren, 2012).
Exploratory and confirmatory factor analysis identified four robust components of Jewish
peoplehood: Belonging to the Jewish People, Connection to other Jews, Jewish Capital, and
Personal Responsibility (Table 6). Each of these Peoplehood Scales showed a very good level of
internal consistency (α=.72-.93).
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Table 6: Jewish Peoplehood Scales
Scale
Belonging to
the Jewish
People
Connection to
Jews
Jewish Capital

Personal
Responsibility

Item
I have a strong sense of belonging to the Jewish people
I feel connected to my family’s Jewish heritage
It is important for me to be part of the Jewish people
It is important for me to have friends with whom I can share the experience of
being Jewish
I consider all Jews around the world like family
Israeli and American Jews share a common destiny
I feel a connection to other Jews even when I don’t know them personally
I feel comfortable entering a Jewish place of worship
I can follow along in almost any Jewish service
I have no problem interacting with Jews from more observant backgrounds.
I feel a personal responsibility to take care of Jews in need
I feel a personal responsibility to take care of Jews wherever they live
I feel a personal responsibility to take care of Jews in my country
I feel a personal responsibility to take care of Jews who live outside of my
country

The findings from Years 1 and 2 indicate that moving the needle on students’ responses on these
four dimensions of Jewish peoplehood was difficult. In Year 3 we see evidence of some impact of
the JIESP experience on Jewish peoplehood, however, the profile is different for each school. As
shown in Table 7, significant gains in students’ sense of Belonging to the Jewish People are evident
only for Reali students. Significant changes in Connection to Other Jews can be observed among
Reali students overall and Ironi Hey 10th grade Involved Non-Travelers. Ironi Hey 10th grade
Involved Non-Travelers are also the only group that shows changes in Jewish Capital. With regard
to Personal Responsibility both Prozdor students overall and Reali Involved Non-Travelers showed
significant gains.
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Table 7: Pre-Post Changes on Peoplehood Scales
Belonging to the
Jewish People
Prozdor
Involved Non-Travelers
Travelers
Reali
Involved Non-Travelers
Travelers
Gann
Involved Non-Travelers
Travelers
Ironi Hey
10th Grade Involved NonTravelers
Travelers
*p≤0.05
**p≤0.01

Connection to
Other Jews

Jewish Capital

Personal
Responsibility

Pre
4.2
4.2
4.5
4.0
4.0
3.9
4.0
3.9
4.0
3.9

Post
4.3
4.2
4.6
4.1*
4.1
4.2
3.7
3.7
3.8
4.1

Pre
3.3
3.2
3.7
3.0
3.0
3.1
3.2
3.0
3.3
3.2

Post
3.4
3.4
4.0
3.2*
3.1
3.5
3.3
3.2
3.4
3.4

Pre
4.2
4.2
4.3
4.0
4.0
4.1
4.2
4.3
4.2
4.4

Post
4.2
4.2
4.5
4.0
4.0
3.9
4.0
4.1
3.9
4.2

Pre
4.0
3.9
4.3
3.7
3.7
4.0
3.6
3.6
3.6
4.1

Post
3.7**
3.7*
4.0
3.5
3.5*
3.7
3.4
3.4
3.4
4.0

3.9

4.0

3.1

3.4*

4.4

4.2*

4.1

3.9

4.0

4.2

3.4

3.5

4.2

4.4

3.9

4.0

Peoplehood is an abstract concept that may not directly or immediately follow from even very
positive encounters with peers in the partner community. High school level students may need more
time to process their JIESP experience, coupled with additional pedagogical inputs in order for them
to internalize a global sense of connection to and responsibility for the transnational Jewish
community. The availability of three years of survey data from the same group of Year 1 Prozdor
Travelers allows us to explore this hypothesis. Prozdor Year 1 Travelers, who indicated no
significant changes on their Connection to Other Jews after their travel experience, do demonstrate
a significant increase between their survey responses at the start of Year 1 and at the end of Year 3
(Figure 13).
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Figure 13: Prozdor Year 1 Travelers Connection to Other Jews

In a similar pattern, Year 1 Prozdor Travelers and Involved Non-Travelers showed no significant
changes on their sense of Personal Responsibility in their first year of participation (Figure 14).
However, by one year after they entered the program there was a significant increase for both
groups and this change persisted two years after they started participating. It should be noted that in
Year 3 these students were exposed to a new curriculum specifically focused on social justice and
responsibility for the larger Jewish community.
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Figure 14: Three Years of Data on Prozdor Year 1 Students: Personal Responsibility

Effecting comprehensive change in students’ sense of Jewish peoplehood continues to be a
challenge for the JIESP. However, data on the same students over several years suggests that
impact on some aspects of Jewish peoplehood may be a “sleeper” effect that emerges over time and
that there is continuing evolution in students’ thinking in the years following their entrance into the
JIESP program.
Experience of Hosting Families
All four of the schools involved in the JIESP depend on hosting families to provide housing for
students visiting from the partner school. The experience provided by hosts is more than just a place
to sleep. Host families spend mealtimes and evenings with visiting students, they get to know each
other through informal conversation, and help introduce their guest to everyday and Jewish life in
their local community. Hosting families also have primary responsibility for orchestrating activities
during weekends and over Jewish holidays when schools are not in session. Interactions with host
families clearly contribute to the experience of guest students. In addition the experience of serving
as a host to a visiting student has the potential to expand the impact of the program to entire
families. Over the course of the three years of the JIESP approximately 239 families hosted visiting
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students.5 This section examines the experience of host parents and their perceptions of the impact
of the JIESP program on their households.
Evaluation of Year 2 of the JIESP indicated that hosting parents, especially Israeli families, had
limited knowledge of program goals and little involvement in planning. These findings, prompted
changes in the Year 3 approach of the two Israeli schools to the involvement of hosting parents. In
Year 3 the majority of Israeli parents report that they attended an orientation (Table 8) as compared
with Year 2 when only a very small portion of Israeli hosting parents did so. Only one fifth or fewer
American hosting parents attended an orientation in Year 3. This is a precipitous drop from Year 2.
For example in Year 2 94% of Prozdor and 50% of Gann parents attended an orientation. It is not
clear what factors lead to the drop in the orientation attendance of American parents.

Table 8: Hosting Parent Attendance at Orientation
Attended
Prozdor Parents

17%

Gann Parents

20%

Reali Parents

100%

Ironi Hey Parents

55%

When asked about their involvement in the program, Israeli parents were the most likely to strongly
agree that they were made aware of program goals (Figure 15). Fourteen percent of Gann parents
and 20% of Prozdor parents gave the same level of positive agreement to being informed of
program goals. More concerning is that less than half of the parents at any of the four schools
agreed that they were included in planning.

5

Year 1 hosting parents were not surveyed and there is not a definitive list of these parents on which to base
an exact count.
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Figure 15: Host Knowledge of Program Goals and Involvement in Planning

The majority of parents from all four schools felt strongly that hosting was an enjoyable experience
for their family with the highest rates of strong endorsement given by hosts at Gann (100%) and
Ironi Hey (93%). In addition over half of Gann (57%) and Reali (60%) parents strongly felt that
hosting afforded them the opportunity to develop a personal connection with a visiting student and
almost the same portion of these parents (Gann 43% and Reali 50%) felt strongly that they
developed a relationship with families at the partner school (Figure 16).
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Figure 16: Perceived Impact on Host Families

During Year 3 of the JIESP hosting parents found their experience to be rewarding and valuable.
Many were very positive about the opportunity to develop personal relationships with students and
families from their partner school. Nonetheless, JIESP schools still fell short in involving hosting
parents as partners and therefore did not fully realize the potential of this initiative to reach beyond
the school walls and involve entire families.
Lessons Learned from JIESP Research
The JIESP grew out of the desire of the Boston Haifa Committee to build multiple and lasting lines
of connection between students, teachers and entire school communities. The initiative has made
some progress in terms of students’ understanding and connections even though there is clearly
room for greater impact on outcomes related to emotional attachment to the partner country and to
developing students’ sense of Jewish Peoplehood.
Perhaps the most lasting contribution of the JIESP has been to our knowledge base about the
processes involved in and challenges presented by Jewish peoplehood education and school
twinning initiatives. This section explores three lessons that emerge from the extended research on
the JIESP. These insights include the importance of travel outside of the homeland in shaping the
experience of students, the pivotal role and challenges faced by cross-national educator teams and
the potential of school twinning efforts to engender culture change in school organizations.
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Lesson #1: Travel Invokes Critical Dynamic Tensions
Research on the JIESP has repeatedly indicated that travel outside of the home country boosts
program impact. Students who traveled to the partner country, as compared with schoolmates who
were involved but did not travel, were more positive about how much the program contributed to
their understanding of the lives of peers and were also more likely to stay in contact with peers from
their partner school.
How then do we understand the role of travel in the experience and outcomes for students? The
first thing to note is that the research does not indicate that travel by itself is the key ingredient.
Unlike the experience of individual tourists, families, or even camp and youth group trips to Israel,
JIESP students did not “leave home” by themselves. Instead they experienced travel in the
company of a group composed of students from their own community, as well as peers from the
partner school. This setting may be ideally suited to put into motion dynamic tensions that are
critical to successful homeland/Diaspora tourism. In particular there are three dynamic tensions that
were observed at play in JIESP: comfort in the midst of discomfort, confronting commonality and
difference, and balancing attachments to homeland, home-land, and peoplehood. It is important to
note that the importance of these three tensions is not in their resolution, but in their role as sources
of motivation and energy that can be leveraged toward the goals of school twinning programs.
Understanding how each of these dynamic tensions contribute to changes in attitude and behavior
may also point toward ways in which the experience of Involved Non-Travelers might be enhanced
to approximate the critical features of the travel experience.
Comfort in the Midst of Discomfort: The power of international travel as an agency of
educational intervention particularly within the Israel experience has long been recognized
(Mittelberg, 1988). Traveling to a foreign country is a disruption of one’s day to day context
and casts habits of thought and behavior into a new light (Verplanken et al., 2008). Travelers
confront the existential challenge of constructing familiarity out of strangeness along
cognitive, normative, and social dimensions. Separated from their own culture and the
behavioral and relational anchors of identity, there is the potential for travelers to enter a
liminal “space” where boundaries, norms, and role relationships are loosened and open to
re-examination (Szakolczai, 2009). The impetus to explore new perspectives and attitudes
and to learn new behaviors is often rooted in confrontation with information that disrupts
our assumptions, expectations, or self-appraisal (Lewin, 1951; Schein, 1995). However,
dissonant information is not sufficient to induce most individuals to change. The prospect of
learning new attitudes and behaviors can be very anxiety provoking. Indeed tourists often
chose to travel and experience the host country from within a constructed “environmental
bubble” that serves to assuage the threatening aspects of the unfamiliar and disconfirming
(Mittelberg, 1988).
Managing the anxiety invoked by stepping out of one’s comfort zone and establishing a
sense of “psychological safety” within the learning process are critical to its success (Schein,
1995, Prochaska & DiClemente, 1984). JIESP Travelers journeyed outside of their homeland
but in the company of peers from the partner school. This situation may provide the ideal
setting for managing the anxiety of the unfamiliar and by helping participants feel a sense of
comfort in the midst of discomfort. The safety net of the mixed tourist group may help
JIESP Travelers navigate rather than avoid the disruption inherent in international travel.
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The presence of peers from the host country provides visitors with an insider’s view, making
the unfamiliar more accessible and less threatening.
Confronting Commonality and Difference: American and Israeli participants in a mixed
travel group simultaneously confront their common heritage, as well as their differences in
culture and forms of Jewish identity. Social science literature suggests that situations that
allow participants to develop personal relationships are particularly productive for improving
intergroup understanding (Brewer & Miller, 1984). JIESP Travelers have extended time to
get to know peers from the partner community as individuals. This personalization helps to
disconfirm stereotypes and break down social categories (Miller, 2002). As a result, students
from each community can better see the points of commonality with their peers. The
process of beginning to understand “the other” paves the way for the realization that
American and Israeli Jews share a common, Jewish, cultural language.
However, the goal of peoplehood educational initiatives such as the JIESP is not to gloss
over the differences that exist in different Jewish communities, but instead to simultaneously
affirm similarities and differences. To accomplish this goal a balance needs to be struck
between personalizing interchanges between participants and maintaining the positive
distinctiveness of both groups (Hewstone & Brown, 1986). Travel to the partner community
and experiencing the distinctive elements of its Jewish life in the company of hosting peers
has great potential for maintaining this productive tension. Our findings suggest that both
American and Israeli Travelers get to know the places, activities, and people that comprise
the lives of their peers and this experience concretizes both the similarities and differences
between Israeli and American Jewish life.
Balancing Connections to Home-land, Homeland, and Peoplehood: The goal of the
JEISP was to build connections between students and their peers but also between
participants and their partner community as well as the worldwide Jewish people. Research
on Taglit-Birthright Israel suggests that the experience of travelling to Israel encourages
participants to reflect on their feelings about the Jewish people and to reconsider how their
personal story fits into the larger Jewish narrative (Saxe & Chazan, 2008; Kelner, 2010).
JIESP American and Israeli Travellers confront and experience firsthand the complexity of
individual and communal Jewish identity—an identity that embodies cultural, national, and
religious components and affiliations. It has long been known that heritage tours to the
home country serve to reinforce the ethnic identity of travellers. We would add that these
effects can be seen for both Israeli and American students.

Lesson #2: Development of Effective Cross-national Educator Teams is Critical
A central goal of the JIESP was to build positive and productive relationships between educators at
paired schools, characterized by reciprocity, mutuality, and acceptance of the unique identity of their
respective institutions (Mittelberg 2011). Cross-national educator teams are integral to school
twinning initiatives such as the JIESP, as both the agents and targets of change. In many ways the
exchange and collaboration at the heart of school twinning begins with cross-national teams of
educators and their ability to work in a cooperative and effective manner is critical to the overall
success of these initiatives. In this section we describe the development of effective cross-national
educator teams within JIESP. Our discussion focuses on a key input; mission centered goals and two
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critical processes; collaborative capacity and cultural competence. Figure 17 graphically represents
the development of American-Israeli educator teams highlighting the elements that are the focus of
this discussion.

Figure 17: Development of Cross-national Educator Teams

Input: Mission-Centered Goals: Mission-centered goals are outcomes that align with the
overarching purpose of the school and address or resolve barriers to achieving that mission
(Zemsky, Wegner & Massy, 2005). Mission-centered goals set the stage for the work of
Israeli-American educator teams and animate subsequent elements of the process. Through
three years of research we repeatedly observed that when the development of the educator
teams was seen as important to achieving the core goals of the school, the project was
prioritized in terms of resources, staffing, and organizational attention. For example, as the
second year of the initiative started, the Pirkei Dorot partnership experienced dramatic
growth in its collaborative process. The centerpiece of this change was the development of a
shared curriculum intended to address a mission-centered goal for both schools; providing
students with a language and framework for seeing themselves and their Jewish identity
within the socio-cultural history of Israel and the American Jewish community. The advent
of this shared mission-centered goal resulted in the project receiving attention, resources in
terms of educator and staff time, and prioritization from the administrations of both
schools.
Research on the JIESP also suggests that the failure to identify mission-centered goals can
limit the ability of cross-national teams to work productively. For example, Gann Academy
already perceived itself as having well developed approaches to Israel education and Jewish
identity development and did not find these goals of the JIESP to be particularly salient. In
the first two years of the initiative the objective of the program for Gann remained unclear
and this lack of mission-centered goals hindered the development of the educator team. In
the third year of the project Gann came to a new understanding of the potential of this
initiative to meet one of its core goals, to foster Hebrew language proficiency within the
context of learning about contemporary Israeli society. The resulting change in motivation
and investment was palpable and expanded educator resources were devoted to developing a
program that would meet this new mission-centered goal.
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It is important to note that mission-centered goals do not have to be identical between
partnered schools for them to energize the work of cross-national educator teams. In JIESP,
explicit articulation of goals and open communication about differences in the priority of
goals between partnership schools proved critical to the development of effective crossnational teams.
Building Collaborative Capacity: Studies of inter-organizational collaboration make clear
that to be successful, cross-organizational teams need to develop their collaborative capacity.
Collaborative capacity is comprised of the attitudes and skills needed to foster a positive and
trusting working climate, articulate mechanisms for shared power and decision-making,
engage in honest exploration and communication of differences, resolve conflicts and
misunderstandings, and build an effective infrastructure for communication across
organizational boundaries (Foster-Fishman, et al., 2001).
One of the goals for JIESP teams was to form a shared ‘community of practice’ (Wenger,
1999), with common language, and pedagogical perspectives. Although all of the participants
in these cross-national teams were educators, in actuality the American and Israeli team
members had limited professional common ground at the start of the project. Most of the
American teachers were Jewish educators often with a background and focus on experiential
approaches, while their Israeli counterparts were predominantly classroom teachers of
secular subjects such as science, history, or civics, with a more formal pedagogical
perspective. In other words, the American and Israeli participants on JIESP teams shared
little in terms of professional background and language. One of the takeaways of this
research is the importance of including at least some team members that share a common
pedagogical language as a foundation for collaborative work.
One of the hallmarks of a successful collaboration is the explicit definition of how decisions
will be made and how differences will be resolved. Research on the JIESP revealed several
instances where the lack of explicit guidelines for decision making hampered the crossnational collaboration of teams. For example, during preparations for the Year 3 Kehilot
Nifgashot educator planning retreat held in Haifa, tensions arose over different assumptions
about decision making. Based on their experience of the previous meeting, which the Gann
team was solely responsible for planning, the Israeli team members assumed that it was their
turn to take ownership of the session being held in their city. When the American educators
requested involvement in decision making, it was interpreted by the Israelis as a violation of
their assumption of symmetry in decision making and a vote of no-confidence in their
professional ability to plan a high quality program. The resulting tension and feelings of
insult nearly derailed the team planning session.
The fundamental challenge to the development of collaborative capacity in JIESP teams lay
in their initial inability to explicitly discuss how they would work together, make decisions,
and handle disagreements. Each of the JIESP partnership teams faced important
organizational asymmetries in the structure, constituencies, size, and staffing of their
respective schools. Our observations highlight that difficulties often emerged when these
organizational differences were neither explored nor acknowledged. Differences in
organizational structure and culture or in pedagogical perspective did not by themselves
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impede collaboration. Instead, the difficulty lay in the fact that these cross-national teams did
not take the time to explore their implications for development and implementation of the
project.
Developing Cultural Competence: The JIESP brought together American and Israeli
educators that on one hand see themselves as belonging to the same Jewish people, but at
the same time face inherent, but not always obvious cultural differences. Cultural groups
differ along multiple dimensions including language, worldview, values, and normative
patterns of relationship (Triandis, 2006). Research on multi-national companies suggests that
the values and norms of organizational life vary by country and that cross-cultural
differences can lead to difficulties in orchestrating the work of divisions in different parts of
the world. For example, relevant to the current study is research demonstrating that Israeli
organizations are characterized by much lower “power distance” than American
organizations, indicating less reliance on superiors or vertical sources of information in
decision making (Hofstede, 1983; Smith, Peterson et al. 2002). At the same time, American
organizations score much higher than do Israeli counterparts on confidence in individual, as
opposed to group, decision making (Hofstede, 1983).
Both of the JIESP teams attributed some of the difficulties they encountered to not knowing
how to work effectively across cultural differences. Some of these challenges can be thought
of as translation errors in understanding both the surface and more nuanced underlying
meaning of communications. During the second year of the project we observed progress
toward bridging differences in language. For example, between the first and second year of
the project the Kehillot Nifgashot partnership experienced a successful week of teacher
planning facilitated by Facing History, an organization known for its focus on fostering
intergroup and intercultural understanding. Immediately prior to this planning session the
Ironi Hey team members’ participated in a Facing History seminar where they were exposed
to approaches to exploring identity and reflective practice in the classroom. Many of the
Gann Academy teachers on this team had previous experience with the same seminar. As a
result, team members from both schools entered the planning process with a common
framework and language for explicitly exploring cultural differences. The team quickly
realized that although they all used the term “peoplehood” it did not express the same idea
for Israeli and American educators. One of the hallmarks of this planning meeting was the
team’s productive grappling with developing a common understanding of the concept of
peoplehood.
Israeli and American team members also experienced cultural differences in working
together that reflected deeper disparities in worldview. Temporal orientations differ
significantly across cultures (Triandis, 1982/1983) and one of the areas of tension that arose
in both cross-national educator teams related to differences between American and Israelis’
sense of the appropriate pace and tempo of planning. For example, just weeks prior to their
first student trip to Israel the American members of the Pirkei Dorot team were distressed
upon receipt of an incomplete itinerary from their Reali partners. The Americans interpreted
this as a crisis in planning and quickly enlisted the funder and an external educational
consultant to assist with the completion of plans. The Israeli team members assumed that
any details that were not completed in advance would be worked out when the American
group arrived. Although this approach of finalizing details on the ground and “just in time”
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planning was familiar to the Israeli educators on the team, their American counterparts
characterized it as “last minute” and found it stressful. During the second year of the
initiative, the members of this team came to understand the deeper cultural roots of this
difference in thinking about time. In particular, Prozdor educators accepted that the
“horizon” for logistical planning in Israeli society is typically shorter than in the United
States. More importantly the American educators came to understand that this pattern may
be a manifestation of a deeper normative avoidance of making long range plans and may be
one element of a culturally entrenched response to coping with Israel’s long-standing
conflict with its neighbors (Bar-Tal, 2007).
Perhaps the most surprising cultural divide between American and Israeli team members was
the different meaning that Jerusalem held for them. During preparations for the Year 3
Kehillot Nifgashot teacher planning meetings to be held in Haifa, the American team
members expressed their strong preference that Shabbat activities be conducted in
Jerusalem. The Ironi Hey teachers were equally adamant that the meeting take place at the
Hannaton kibbutz which is also used for student retreats in their partnership. The Israelis
framed the disagreement in terms of cultural geography pointing out that although Jerusalem
is the capital of the state of Israel it does not represent all of Israel. They wanted to
introduce their American colleagues to Israel’s multicultural Galilean periphery comprised of
Arabs, Druze, and Jews rather than focusing on Israel’s political metropolis. In addition, they
chose a location that was invested with an ideology of pluralistic Judaism. By contrast, the
American educators claimed that Jerusalem was the capital of the Jewish people and felt it
was inconceivable to visit the homeland without “pilgrimage” to that symbolic center. The
Gann educators felt that being asked to forgo time in Jerusalem was a violation of the
foundation of their relationship with Israel. The ideological chasm between the American
and Israeli team members was most poignantly revealed when the two groups were asked to
choose a cultural product that would be symbolic of “their” Jerusalem. The Americans chose
“Jerusalem of Gold” by Naomi Shemer, a song that presents a symbolic, eternal and
idealized view of the city. The Israelis chose “Jerusalem of Iron” by Meir Ariel, a more
critical reflection on the nationalism and combat of the Six Day War. Through this
enlightening exercise both Israeli and American members of the Kehillot Nifgashot team
gained awareness of differences in how they conceptualized and experienced Israel and
Jerusalem.
Cochran-Smith (1995) uses the term "discourse of differences" to describe the process of
developing awareness and comfort with differences in language, culture, and world view. As
was the case with collaborative capacity, cultural competence was not quickly attained by the
two JIESP educator teams nor was it an inevitable outgrowth of working in a cross-national
setting. The ability to bridge inevitable cultural differences, such as those encountered by
these cross-national teams, requires explicit and concentrated focus in order to overcome the
bias toward ethnocentrism (Triandis, 2006).

Lesson #3: School Twinning Can Serve as an Agent for Changing School Culture
School culture refers to the beliefs, philosophy, ethos, norms, shared values, and symbols that
characterize a particular educational organization (Oplatke, 2007). One of the most ambitious goals
of the JIESP was to change the culture of entire school communities such that Jewish identity and
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peoplehood would become more salient and central aspects of organizational culture, action, and
language. Our observations of the implementation of the JIESP suggest that in three of the four
participating schools this initiative gathered some momentum for organizational culture change,
albeit within a limited scope. This influence can be seen in several key aspects of school culture
including relationship with the larger educational system, expansion of pedagogical purview, and the
school’s social values orientation.
Relationship to the Larger Educational System: Both Ironi Hey and Reali developed and
implemented curriculum unique to this initiative. This phenomenon reflects a fundamental
change in the normative relationship of these schools to the larger educational establishment
in Israel. Traditionally in the Israeli educational system content and programs are developed
and disseminated by the Ministry of Education and schools are relatively passive recipients.
The two Israeli schools involved in JIESP intentionally changed this norm by creating their
own content and building an organizational structure to support its implementation. At Reali
the new curriculum was explicitly seen as a means to address gaps in the Israeli Ministry of
Education approach to teaching the history of the state of Israel. As one of the curriculum’s
developers put it “history is not just about dates of immigration and wars.” It is particularly
note-worthy that the two Israeli schools took initiative for a program that deals with Jewish
identity, a topic that is not typically integrated into the culture of schools in Israel’s secular
education system. This independence represents a significant shift in school culture for these
institutions.
In both of the Israeli schools the initiative benefited from the backing of top-level school
administration as well as the funding provided by the Boston Haifa Committee was critical
to empowering this shift in the locus of curriculum development. Top-level support
facilitated the assignment of needed manpower for curriculum development and established
the program firmly within the curricular structure of the schools. Funds made available by
the Boston Haifa Connection supported staffing and aligned the JIESP with a larger and well
respected initiative in the city of Haifa.
Expansion of Pedagogical Purview to Include Jewish Identity and Peoplehood: One
of the significant cultural changes observed in the two Israeli schools was that the topic of
Jewish identity became a more integral component of discourse and pedagogy. Both of the
Israeli schools belong to the secular sector of the Israeli education system and engage
“Jewishness” primarily from the cultural and national perspective rather than from a
religious or personal identity perspective. The expansion of pedagogical purview to include
curriculum explicitly focused on Jewish identity is a cultural shift for these schools and one
that can be seen in organizational symbols and language. For example, during a visit to one
of the schools by researchers, members of the educator team proudly pointed to student
projects on Jewish identity displayed throughout the school corridors. Another Israeli
teacher commented, “Suddenly they [students] are speaking with us about Judaism.”
Although the interest of top administrators in developing curriculum focused on Jewish
identity predates the JIESP, this initiative provided a much needed focus and structure for
manifesting their goals.
Another central goal of the JIESP was to establish Jewish peoplehood language as an
alternative to focusing on concepts of Diaspora and homeland. The metaphor of the solar
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system has been used to describe the traditional idea that satellite Diaspora communities
revolve around the homeland as the center and source of their identity (Levy, 2001).
However, the meaning and centrality of the Israeli homeland for Jewish identity is
undergoing revision. Our research suggests that in three of the schools studied there has
been modest shift in the centrality of the concept of Jewish peoplehood. In Prozdor
peoplehood and especially the responsibility of American Jews for the worldwide Jewish
community has become a more central topic of discourse. Israeli educators note that recently
students are referring to “Jewish ‘others’, not those we live among, but elsewhere around the
world.”
Social Values Orientation: Educational theorists describe the role of the school in building
a moral culture which engages students, educators and the organization as a whole with
social issues (Sergiovanni, 1994). From this perspective the school becomes the platform for
exploration and discussion of social and political dilemmas. We have observed some
movement in the social values orientation of several of the schools. At Ironi Hey the JIESPrelated course, “Pluralistic Jewish Identity,” is situated within a larger group of courses that
deal with culture and society and one of the organizational changes observed is that all
students in the school are now required to take one of these courses. Ironi Hey also
instituted multicultural dialogues and experiences including encounters with the Jewish-Arab
reality in Haifa, different communal streams of Judaism, the LGBT community, and
bereaved Jewish and Arab families. This program also exposed students to the phenomenon
of genocide beyond the Holocaust.
The eleventh grade curriculum developed by the Pirkei Dorot partnership focused on socioeconomic issues in Israeli and American society through the exploration of cultural heroes
such as Mahatma Gandhi, the Black Panthers, Rosa Parks, and Rav Kook. The central
concepts and issues in this curriculum included worker’s rights, economic class, the welfare
state, and wealth and poverty. At Reali discussion was framed to allow exploration of social
protest especially with respect to recent events in Israel. The Reali teacher who taught these
lessons described them as follows: “They had to identify what activist actions these figures
did – they had never heard of these figures before” At Prozdor the culmination of the
course on Jewish responses to social issues was a new social justice oriented trip to the
American South to engage in learning and volunteer work.
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From Pilot to Practice: Applying the Lessons of the JIESP
The findings of three years of research on the JIESP suggest that school twinning holds great

promise for furthering the agenda of peoplehood education. However, it is also clear that there are
areas in need of additional attention if programs such as the JIESP are to fulfil their potential for
building lines of connection between American and Israeli students, teachers and schools. For
example, students n JIESP developed connections with American and Israeli peers but this did not
fully translate into a sense of belonging to or responsibility for the larger Jewish collective. Hosting
parents found their participation rewarding and added to the experience of students but were not
utilized as full partners in the program. This section addresses several key challenges revealed by the
research on the JIESP and provides recommendations that can enhance the reach and impact of this
program and of Jewish peoplehood interventions more broadly.

Key Challenge #1: Developing Peoplehood Pedagogy
The first challenge relates to the difficulty in moving the needle on students’ sense of Jewish
peoplehood. Students do not immediately translate their enhanced attachment to peers into a more
abstract sense of connection to the worldwide Jewish community. The data suggest that students
continued to develop their sense of peoplehood in the years following their entrance into the JIESP.
Nonetheless, connection to the larger, transnational Jewish people is an abstract idea and our
observations indicate that schools employed an indirect strategy to help students make the
conceptual leap. In organizational development this would be thought of as the folly of rewarding
for ‘A’ while hoping for ‘B’ (Kerr, 1995). What are needed is teaching methods directly focused on
peoplehood.
The educational theorist Lee Shulman (1987) makes an important distinction between content
knowledge and pedagogical content knowledge that is germane to the development of peoplehood
as an area of teaching. For Shulman, content knowledge – a mastery of the facts, concepts, and
paradigms within a subject area – is the foundation for teaching, but is not, in itself, sufficient. In
addition teachers need to have pedagogical content knowledge which refers to their repertoire of
strategies to make a subject, especially its more abstract content, accessible to learners (Shulman
1987).
Within the category of pedagogical content knowledge I include…the most useful forms of representation of
those ideas, the most powerful analogies, illustrations, example, explanations, and demonstrations—in a
word, the ways of representing and formulating the subject that make it comprehensible to others. (Shulman,
1986, p 9)
There is a need to develop the pedagogical content knowledge to support peoplehood education
interventions. Others in the field of peoplehood education have noted the same concern. For
example, Ravid and Rafaeli (2011) offer many formulations of Jewish peoplehood education drawing
on the work of the Global Jewish Connections task force but then go on to lament that
"Peoplehood educational programs are rare commodities, and in fact interventions with the desired
Peoplehood effect have yet to be fully designed” (p28).
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Recommendations
Identify Jewish Peoplehood Content Knowledge: The first step to teaching peoplehood as an
area of study in its own right is to identify the core Jewish peoplehood content
knowledge and develop resource materials that educators involved in school
twinning initiatives can use to develop their own mastery of core concepts. This
might be accomplished through the creation of a cross-national working group
composed of educators and academics.
Develop Peoplehood Pedagogical Content Knowledge: Cross-national educator teams should
be charged with developing the scaffolding techniques, strategies, and tools that
teachers can employ to directly transmit the concepts of peoplehood for different
age groups. The focus of the resulting curriculum, activities, and strategies will be to
help students understand and “do” peoplehood both within and outside of the
classroom. Pedagogical strategies should include virtual and/or immersive
experiences that create more symmetry in the depth and impact of the experience for
travelers and non-travelers.
Conduct In-Service Training for Educators: Once peoplehood content and pedagogical
content knowledge is developed, training sessions should be conducted to
disseminate these advances to teachers.

Key Challenge #2: Expanding Impact to Whole Institutions
The second key challenge explores the need to expand the impact of peoplehood programming
beyond the relatively small groups of students and teachers directly involved in these programs.
Although there has been progress in this regard, both sets of twinned schools in the JIESP still face
the challenge of how to more fully integrate this initiative throughout their school communities. In
particular, neither set of schools has made full use of parents as partners in reinforcing the goals of
the project.
The literature on organizational partnering as a method for international development makes the
distinction between operational and institutional twinning (Ouchi, 2004). The former is evidenced
by development of one-to-one relationships, transfer of skills or knowledge, or completion of
specific tasks. Institutional twinning refers to the development of a shared ‘community of practice’
(Wenger, 1999) that transcends particular projects or products. In many ways the ultimate goal of
school twinning efforts is to build not just connections between pairs of teachers and students, but a
sense that twinned schools as entire institutions “belong to” each other and their organizational
“skin” extends to include their school partner.
Recommendations
Select Schools that Identify Mission Centered Goals: When the goals of the school twinning
initiative correspond with mission centered organizational goals, the avenues for
expanding impact are multiplied and more naturally occurring. Selection of schools
to participate in Boston Haifa Connection programs should include the requirement
that they explicitly indicate how this initiative relates to their larger institutional goals.
Develop Online Tools and Platforms for Collaboration : Working with physically distant
partners presents unique challenges to cross-national teams and they have neither the
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time nor the expertise to develop the structures and tools to support their work. We
suggest that the Boston Haifa Committee devote resources to building an online
platform and associated tools for enhancing the work of multiple teams. These online settings might provide work “spaces” and files for each individual team but
might also allow teams to share their best practices and solicit support and
suggestions from other teams.
Make Hosting Families Full Partners: In order to further disseminate the impact of
school twinning programs to include the larger school community, it is suggested
that hosting parents be involved more fully in both the planning and implementation
of programming for visiting students.

Key Challenge #3: Develop Effective Cross-National Educator Teams
The effectiveness of cross-national educator teams is critical to the success of school twinning
initiatives not only because they are charged with the important tasks of designing and implementing
programming but because they have the potential to form bridges of collaboration between entire
school organizations. At the same time, three years of research on the JIESP suggests that these
teams do not typically experience a smooth course of development and that they face predictable
although not insurmountable challenges to their success.
Recommendations
Establish an Extended Prologue Phase: Effective collaboration within cross-national
teams does not happen quickly and asking groups of educators to co-create
programming at the same time as they are taking the first steps toward developing
collaborative capacity and cultural competence may be a recipe for disappointment.
We suggest the implementation of an extended “prologue” phase in the process of
school twinning. This preliminary stage would precede specific program planning
and might include facilitated and/or structured activities to help American and Israeli
team members get to know each other, explore similarities and differences in their
school organizations, develop shared concepts, frameworks and values, and establish
expectations and strategies for working in a collaborative manner. Multiple crossnational educator teams might be brought together for a series of workshops or
training to jumpstart or facilitate the process. During this preliminary work, teams
might also be asked to work together on smaller projects as a means to work out
impediments to collaboration before they address the core tasks of the twinning
initiative.
The proposed prologue period might accomplish several important goals. It would
set the context for ongoing explicit examination of differences, establishing this as a
norm for future work. Investment in a prologue period would also set a higher
threshold for school participation and might dissuade those for whom the project
does not align with mission-centered goals. This prologue stage might culminate in
the development of explicit and shared notions of decision making, timelines for
working together, strategies for regularly checking in on the status of the partnership,
and for sharing work in progress.
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Institutionalize Involvement of Cultural Translators : Our research suggests that crossnational educator teams benefit from the participation of “cultural translators.” In
the JIESP, this role was primarily fulfilled by Roberta Bell Kligler and her staff at the
Department Jewish Peoplehood at Shdemot. These external consultants can assist
teams to become more aware of cultural gaps and foster the development of mutual
confidence, trust, and bridging strategies. Ideally the individual selected to play this
role would have cultural understanding of both the American and Israeli context and
be able to proactively help teams understand these differences when they first arise
and before they have developed into entrenched problems.
During the first year of the JIESP initiative facilitation services were primarily
employed to address disruptive tensions or crisis situations. During the second and
third years of the project there has been growing acceptance and proactive use of
cultural translators to develop productive professional and cultural discourse
between schools. For example, we observed the very successful use of facilitators
taking the role of cultural translator during week-long team planning sessions. When
team members found themselves at odds, these external facilitators were
instrumental in getting both Israeli and American team members to directly confront
the tension, examine their underlying assumptions, and re-establish respectful and
transparent communication. Our suggestion is that cultural facilitation services be
institutionalized as an integral resource to cross-national teams.
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Token:

Prozdor 11th Grade Student Start of Year Survey

Please mark your answer choice with a  or 
1. To what extent do you agree or disagree with the following statements about Prozdor?
Strongly
Disagree

Somewhat
Disagree

Neither
Agree nor
Disagree

Somewhat
Agree

Strongly
Agree

o
o
o
o

o
o
o
o

o
o
o
o

o
o
o
o

o
o
o
o

o

o

o

o

o

There is an emphasis in our school on
the connection between Jews from
all over the world
We learn about Jewish communities
outside of Boston
Israel is an important part of our
education
We are encouraged to think about
our own personal Jewish identity
We are encouraged to think about
ourselves as part of a larger Jewish
people

2. To what extent is each of the following important as centers of Jewish life?

Israel
The United States

Not at all

To a very small
extent

To a small
extent

To a large
extent

To a very large
extent

o
o

o
o

o
o

o
o

o
o

3. In the past 3 months, how often did you...
Talk about Israel with your friends
outside of class
Talk about Israel with your parents or
siblings
Talk about what it means to be Jewish in
Israel and the United States with friends
or family
Talk about your Jewish identity with
friends or family
Talk about your connection to Jews
around the world with your friends or
family

Never

Rarely

Sometimes

Often

Very often

o
o
o
o
o

o
o
o
o
o

o
o
o
o
o

o
o
o
o
o

o
o
o
o
o
1
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4. In the past 3 months, how often did you read or look on-line for information about...
Israel
Judaism or your Jewish
heritage
Jewish communities outside of
the US and Israel
Haifa

Never

Rarely

o
o
o
o

o
o
o
o

Sometimes

o
o
o
o

Often

o
o
o
o

Very often

o
o
o
o

5. How interested are you in…

Educating Jewish peers from other
parts of the world about Jewish life in
the US
Making personal connections with
Jewish peers in Israel
Making personal connections with
Jewish peers outside the US and Israel

Not at all
Interested

A little
Interested

Somewhat
Interested

Very
Interested

Extremely
Interested

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o

6. To what extent do you agree or disagree with each of the following statements?

I am comfortable interacting with
Jewish peers from Israel
I am knowledgeable about what is
happening in Israel
Israel is a source of pride and selfrespect for me
Jewish high school students in Israel
and the US have a lot in common

Strongly
Disagree

Somewhat
Disagree

Neither
Agree nor
Disagree

Somewhat
Agree

Strongly
Agree

o
o
o
o

o
o
o
o

o
o
o
o

o
o
o
o

o
o
o
o

7. To what extent do you agree or disagree with the following statements.

Israeli and American teenagers are
very different
Israeli and American teenagers have
a lot in common
I feel connected to my Israeli peers
I feel pride in being an American Jew

Strongly
Disagree

Somewhat
Disagree

Neither
Agree nor
Disagree

Somewhat
Agree

Strongly
Agree

o
o
o
o

o
o
o
o

o
o
o
o

o
o
o
o

o
o
o
o
2
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8. How emotionally attached are you to Israel?

○ Not at all attached
○ Slightly attached
○ Somewhat attached
○ Very attached
○ Extremely attached
9. To what extent do you agree or disagree with the following statements?

I have a strong sense of belonging to the
Jewish people
I feel connected to my family’s Jewish
heritage
It is important for me to be part of the
Jewish people
It is important to me to have friends
with whom I can share the experience
of being Jewish

Strongly
Disagree

Somewhat
Disagree

Neither
Agree nor
Disagree

Somewhat
Agree

Strongly
Agree

o
o
o
o

o
o
o
o

o
o
o
o

o
o
o
o

o
o
o
o

10. To what extent do you agree or disagree with the following statements?
I feel a personal responsibility…
To take care of Jews in need wherever
they live
To take care of American Jews in need
To take care of Jews in need who live
outside the US
To ensure the survival of the Jewish
people
To combat anti-Semitism
To preserve the memory of the
Holocaust

Strongly
Disagree

Somewhat
Disagree

Neither
Agree nor
Disagree

Somewhat
Agree

Strongly
Agree

o
o
o
o
o
o

o
o
o
o
o
o

o
o
o
o
o
o

o
o
o
o
o
o

o
o
o
o
o
o
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11. To what extent do you agree or disagree with the following statements?

I feel the same connection to non-Jews
and Jews who live in my community
My fate and future is tied to the fate
and future of the Jewish people
I feel part of a worldwide Jewish
community
It is important for me to learn about
Jewish history and culture
I consider all Jews around the world like
family
Israeli and American Jews share a
common destiny
I feel a connection to other Jews even if
I don’t know them personally

Strongly
Disagree

Somewhat
Disagree

Neither
Agree nor
Disagree

Somewhat
Agree

Strongly
Agree

o
o
o
o
o
o
o

o
o
o
o
o
o
o

o
o
o
o
o
o
o

o
o
o
o
o
o
o

o
o
o
o
o
o
o

12. To what extent do you agree or disagree with the following statements?

I feel comfortable entering a Jewish
place of worship
I feel confident that I can follow along in
almost any Jewish religious service
I would have no problem interacting
with Jewish peers from more observant
background
I would have no problem interacting
with Jewish peers from less observant
backgrounds

Strongly
Disagree

Somewhat
Disagree

Neither
Agree nor
Disagree

Somewhat
Agree

Strongly
Agree

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o

o

o

o

o

o

13. Have you ever traveled to Israel?

o No
o Yes
14. Has your household (or any other household in which you live) ever hosted a Jewish student from
outside the US (other than a student from Reali)?

o No
o Yes
4
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15. In which of these ways have you participated in the Prozdor program with Reali over the past two
years?
Yes

o
o
o

Traveled to Israel with Prozdor
Participated in video conferencing with Reali
Hosted a Reali student in your home

No

o
o
o

16. Other than with Prozdor, have you ever traveled to Israel…
To visit family?
To visit friends?
On an organized tour with your family?
For your parents’ business?
On a youth/peer trip?
On some other type of trip?
To live for 3 months or longer?

Yes

No

o
o
o
o
o
o
o

o
o
o
o
o
o
o

Thank you so much for participating in our survey!
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Boston-Haifa Connection Post-Survey—Prozdor 11th Grade

1. To what extent do you agree or disagree with the following statements about Prozdor?
Strongly
Disagree

Somewhat
Disagree

Neither
Agree nor
Disagree

Somewhat
Agree

Strongly
Agree

o
o
o
o
o

o
o
o
o
o

o
o
o
o
o

o
o
o
o
o

o
o
o
o
o

There is an emphasis in our school
on the connection between Jews
from all over the world
We learn about Jewish
communities outside of Boston
Israel is an important part of our
education
We are encouraged to think about
our own personal Jewish identity
We are encouraged to think about
ourselves as part of a larger Jewish
people

2. To what extent is each of the following important as centers of Jewish life?
Not at all
Israel
The United States

To a very small
extent

o
o

o
o

To a small
extent

o
o

To a large
extent

o
o

To a very large
extent

o
o

3. In the past 3 months, how often did you...
Talk about Israel with your friends
outside of class
Talk about Israel with your parents
or siblings
Talk about what it means to be
Jewish in Israel and the United States
with friends or family
Talk about your Jewish identity with
friends or family
Talk about your connection to Jews
around the world with your friends
or family
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Never

Rarely

Sometimes

Often

Very often

o
o
o
o
o

o
o
o
o
o

o
o
o
o
o

o
o
o
o
o

o
o
o
o
o

Token: «Token»
4. In the past 3 months, how often did you read or look on-line for information about...
Israel
Judaism or your Jewish heritage
Jewish communities outside of
the US and Israel
Haifa
HiBo radio station/website

Never

Rarely

o
o
o
o
o

o
o
o
o
o

Sometimes

o
o
o
o
o

Often

o
o
o
o
o

Very often

o
o
o
o
o

5. How interested are you in...

Educating Jewish peers from other
parts of the world about Jewish
life in the US
Making personal connections with
Jewish peers in Israel
Making personal connections with
Jewish peers outside the US and
Israel

Not at all
Interested

A little
Interested

Somewhat
Interested

Very
Interested

Extremely
Interested

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o

6. To what extent do you agree or disagree with each of the following statements?

Students at Reali probably
understand what my life is like as a
Jew in Boston
I understand how students at Reali
think about their Jewish identities
I am comfortable interacting with
Jewish peers from Israel
I am knowledgeable about what is
happening in Israel
Israel is a source of pride and selfrespect for me
Jewish high school students in
Israel and the US have a lot in
common
I feel connected to my Israeli peers
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Strongly
Disagree

Somewhat
Disagree

Neither
Agree nor
Disagree

Somewhat
Agree

Strongly
Agree

o
o
o
o
o
o
o

o
o
o
o
o
o
o

o
o
o
o
o
o
o

o
o
o
o
o
o
o

o
o
o
o
o
o
o
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7. To what extent do you agree or disagree with the following statements?

I have a strong sense of belonging to
the Jewish people
I feel connected to my family’s
Jewish heritage
It is important for me to be part of
the Jewish people
It is important to me to have friends
with whom I can share the
experience of being Jewish
I consider all Jews around the world
like family
Israeli and American Jews share a
common destiny
I feel a connection to other Jews
even if I don’t know them personally

Strongly
Disagree

Somewhat
Disagree

Neither
Agree nor
Disagree

Somewhat
Agree

Strongly
Agree

o
o
o
o
o
o
o

o
o
o
o
o
o
o

o
o
o
o
o
o
o

o
o
o
o
o
o
o

o
o
o
o
o
o
o

8. To what extent do you agree or disagree with the following statements?
I feel a personal responsibility…
To take care of Jews in need
wherever they live
To take care of American Jews in
need
To take care of Jews in need who live
outside the US
To ensure the survival of the Jewish
people
To combat anti-Semitism
To preserve the memory of the
Holocaust
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Strongly
Disagree

Somewhat
Disagree

Neither
Agree nor
Disagree

Somewhat
Agree

Strongly
Agree

o
o
o
o
o
o

o
o
o
o
o
o

o
o
o
o
o
o

o
o
o
o
o
o

o
o
o
o
o
o
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9. To what extent do you agree or disagree with the following statements?
Strongly
Disagree
I feel the same connection to non-Jews
and Jews who live in my community
My fate and future is tied to the fate and
future of the Jewish people
I feel part of a worldwide Jewish
community
It is important for me to learn about
Jewish history and culture

o
o
o
o

Somewhat
Disagree

o
o
o
o

Neither
Somewhat
Agree nor
Agree
Disagree

o
o
o
o

o
o
o
o

Strongly
Agree

o
o
o
o

10. How emotionally attached are you to Israel?

o Not at all attached
o Slightly attached
o Somewhat attached
o Very attached
o Extremely attached
11. To what extent do you agree or disagree with the following statements?
Strongly
Disagree
I feel comfortable entering a Jewish place
of worship
I feel confident that I can follow along in
almost any Jewish religious service
I would have no problem interacting with
Jewish peers from more observant
backgrounds
I would have no problem interacting with
Jewish peers from less observant
backgrounds
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Neither
Somewhat
Somewhat
Agree nor
Disagree
Agree
Disagree

Strongly
Agree

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o

o

o

o

o

o
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12. How often in the last 3 months have you had any of the following forms of contact with your
peers from Reali?

Talked by phone or
Skype outside of class
Looked at their
Facebook or other
social network pages
Wrote on their
Facebook or other
social networking page
E-mailed
Posted to or read posts
in a chat room or blog

Not
applicable—
Very Often don’t know
peers from
Reali

Never

Rarely

Sometimes

Often

o
o

o
o

o
o

o
o

o
o

o
o

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o

13. When you were in 10th grade did you participate in the Pirkei Dorot program with Reali in any of
the following ways:
Yes
Hosted a Reali student in your home
Participated in the mifgash with visiting Reali students in Boston
Participated in the Leadership elective
Participated in the Ambassadors elective
Used the “One People Two Paths” curriculum in your core class

o
o
o
o
o

No

o
o
o
o
o

14. This year-11th grade- did you participate in the Pirkei Dorot program with Reali in any of the
following ways?
Yes
Hosted a Reali student in your home
Participated in the Mifgash with visiting Reali students in Boston
Participated in the Leadership elective
Participated in the Ambassadors elective
Participated in the HiBo radio station elective
Used the “Communal Responsibility” curriculum in your core class
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o
o
o
o
o
o

No

o
o
o
o
o
o
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15. This year—11th grade—did you travel to the Southern US on the civil rights trip with

Prozdor?

o Yes
o No
In the following questions, if you did not participate in any way in the program
with Reali this year, just check the box for “Did Not Participate”.
16. To what extent do you think that participation in the Pirkei Dorot program…

Improved your Hebrew
Was fun
Helped you learn more
about what it means to be
Jewish in Israel
Helped you learn more
about the lives of Israeli
peers
Encouraged you to think
about your own Jewish
identity
Strengthened ties
between your school and
Reali
Gave you the opportunity
to become friends with
Israelis
Helped you to try out new
ways of expressing your
Jewish identity
Was personally
meaningful
Was boring
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Not at all

A little

Somewhat

Very much

A great
Extent

Did Not
Participate

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o
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17. To what extent do you agree or disagree with the following statements. As a result of your
participation in the program with Reali...
Strongly
Disagree

Somewhat
Disagree

Neither
Agree nor
Disagree

Somewhat
Agree

Strongly
Agree

Did Not
Participate

I think more about what it
means for me to be Jewish

o

o

o

o

o

o

I see the differences
between Israeli and
American teenagers

o

o

o

o

o

o

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o

o

o

o

o

o

o

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o

o
o
o

I see what Israeli and
American teenagers have
in common
I feel more connected to
my Israeli peers
I feel more pride in being
an American Jew
I have a greater
understanding of the
Jewish community outside
of the US
I became more
comfortable with religious
ways to celebrate Shabbat
I thought about my Jewish
identity
I feel more connected to
the worldwide Jewish
people

18. What was most meaningful to you about your experience in the Pirkei Dorot program this year?
[leave blank if you did not participate]

19. What, if any, part of the Pirkei Dorot program this year felt like a waste of time? [leave blank
if you did not participate]
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20. If a friend asked you, would you recommend that they participate in this program?
o
o
o

Yes
No
Don’t Know—did not participate

21. To what extent do you agree or disagree with each of the following statements?

I felt prepared to interact
with the Reali students
Joint activities helped me
get to know the students
from Reali

Strongly
Disagree

Somewhat
Disagree

Neither
Agree nor
Disagree

Somewhat
Agree

Strongly
Agree

Did Not
Participate

o
o

o
o

o
o

o
o

o
o

o
o

Thank you!
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Since 1989 the Boston-Haifa Connection has worked to build “living bridges” between schools and students in the two
cities. Combined Jewish Philanthropies has asked the Cohen Center for Modern Jewish Studies at Brandeis University to
learn more about the impact of the Boston-Haifa Connection program on Gann families that hosted Israeli students this
school year.

The survey that you have been invited to complete is an important part of this study. The survey will ask you about you and
your household’s experiences as part of the Boston-Haifa program.

Participation in this study is completely voluntary and choosing to do so or not will have no personal repercussions. We
hope that you will participate fully and honestly but you are also free to skip any questions that you choose not to answer.

The fact of your participation in this survey and the information obtained through it will be kept confidential by CMJS. No one
from Combined Jewish Philanthropies or Gann Academy will know your responses. All information from this study will be
reported in ways that do not identify individuals.

Please click next to begin your survey.
There are 16 questions in this survey

1
1 [nightshosted]For how many nights did you host an Israeli student as part of
the Gann Academy program with the Ironi Hey School (Haifa) this school year?
Please choose only one of the following:
Only answer this question for the items you selected in question 0 ('')
Only answer this question for the items you did not select in question 0 ('')

0
1
2
3
4 or more
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2 [hhpart]In which of these ways did your household participate in the
Gann program with Ironi Hey this school year?
Please choose the appropriate response for each item:
Only answer this question for the items you selected in question 0 ('')
Only answer this question for the items you did not select in question 0 ('')

Yes

No

Your child traveled to Haifa
You hosted an Israeli teacher/staff person in
your home

3 [y2gannrentpart]In which of the following ways did you or another parent in
your household participate in the Gann-Ironi Hey program this school year?
Please choose the appropriate response for each item:
Only answer this question for the items you selected in question 0 ('')
Only answer this question for the items you did not select in question 0 ('')

Yes
Helped organize informal get-togethers for Gann and Ironi Hey
students
Attended an orientation meeting for parents of students traveling
to Israel
Attended an orientation meeting for hosts of Israeli students
Interacted with teachers or staff from the Ironi Hey school
Had contact with parents from Ironi Hey
Had contact with Israeli students you hosted before they arrived
Had contact with Israeli students you hosted after they returned
to Israel
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No

2
4 [y2rentinformed]To what extent do you agree or disagree with the following
statements about your experience of the Gann program with Ironi Hey this school
year?
Please choose the appropriate response for each item:
Only answer this question for the items you selected in question 0 ('')
Only answer this question for the items you did not select in question 0 ('')

Strongly
disagree

Somewhat
disagree

Neither
agree
nor
disagree

Somewhat
agree

Strongly
agree

I was informed of the goals of the
program
I was invited by the school to become
involved in planning for this program
I would have liked more information
about the student(s) we hosted
My student(s) and the Israeli
student(s) we hosted got along well

5 [y2rentexpect]To what extent do you think that your household's participation
as a host family...
Please choose the appropriate response for each item:
Only answer this question for the items you selected in question 0 ('')
Only answer this question for the items you did not select in question 0 ('')

Not at
all
Was enjoyable
Helped your family learn more about Israel
Helped your family learn more about Jewish
life in Israel
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A little

Somewhat

Very
much

A great
extent

6 [y2rentledto]Thinking about your household, to what extent did hosting lead
to...?
Please choose the appropriate response for each item:
Only answer this question for the items you selected in question 0 ('')
Only answer this question for the items you did not select in question 0 ('')

Not at
all

A little

Somewhat

Very
much

A great
extent

More discussion about Israel
Development of personal connections with
Israeli students
Development of personal connections with
Israeli families

7 [y2rentincint]To what extent, did hosting increase your's familys interest in...
Please choose the appropriate response for each item:
Only answer this question for the items you selected in question 0 ('')
Only answer this question for the items you did not select in question 0 ('')

Not at
all
Educating Jews from other parts of the world
about Jewish life in the US?
Making personal connections with Israeli
families?
Making personal connections with Jewish
families outside the US and Israel?
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A little

Somewhat

Very
much

A great
extent

3
8 [y2rentrecommend]Would you recommend to your friends that they host
Israeli students as part of the Gann program with Ironi Hey in the future?
Please choose only one of the following:
Only answer this question for the items you selected in question 0 ('')
Only answer this question for the items you did not select in question 0 ('')

Yes
No

9 [y2renthighlight]What was the highlight of the Gann-Ironi Hey program this
school year for your family?
Please write your answer here:
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10 [y2rentdiff]What could have been done differently that might have increased
the positive impact of the Gann-Ironi Hey program on your family?
Please write your answer here:

11 [y2rentdenom]Do you consider yourself to be...
Please choose only one of the following:
Only answer this question for the items you selected in question 0 ('')
Only answer this question for the items you did not select in question 0 ('')

Secular/Culturally Jewish
Just Jewish
Reform
Conservative
Reconstructionist
Orthodox
Not Jewish
Other

12 [y2rentdenomother]What do you consider yourself?
Only answer this question if the following conditions are met:
° Answer was 8'Other' at question '11 [y2rentdenom]' (Do you consider yourself to be...)
Please write your answer here:
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4

13 [y2renttranscend]To what extent do you agree or disagree with the following
statements?
Only answer this question if the following conditions are met:
° Answer was 7'Not Jewish' at question '11 [y2rentdenom]' (Do you consider yourself to be...)
Please choose the appropriate response for each item:
Only answer this question for the items you selected in question 0 ('')
Only answer this question for the items you did not select in question 0 ('')

Strongly
disagree
I have a strong sense of belonging to
the Jewish people.
I feel connected to my family’s Jewish
heritage.
It is important for me to be part of the
Jewish people.
It is important to me to have friends
with whom I can share the experience
of being Jewish.
I consider all Jews around the world
like family.
Israeli and American Jews share a
common destiny.
I feel a connection to other Jews even
if I don’t know them personally.
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Somewhat
disagree

Neither
agree
nor
disagree

Somewhat
agree

Strongly
agree

14 [y2rentrespo]
To what extent do you agree or disagree with the following statements?
I feel a personal responsibility...
Please choose the appropriate response for each item:
Only answer this question for the items you selected in question 0 ('')
Only answer this question for the items you did not select in question 0 ('')

Strongly
disagree
To take care of Jews in need wherever
they live
To take care of American Jews in need
To take care of Jews in need who live
outside the US
To ensure the survival of the Jewish
people
To combat anti-Semitism
To preserve the memory of the
Holocaust
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Somewhat
disagree

Neither
agree
nor
disagree

Somewhat
agree

Strongly
agree

5
15 [y2rentattachment]To what extent do you agree or disagree with the
following statements?
Please choose the appropriate response for each item:
Only answer this question for the items you selected in question 0 ('')
Only answer this question for the items you did not select in question 0 ('')

Strongly
disagree

Somewhat
disagree

Neither
agree
nor
disagree

Somewhat
agree

Strongly
agree

I feel the same connection to non-Jews
and Jews who live in my community.
My fate and future is tied to the fate
and future of the Jewish people.
I feel part of a worldwide Jewish
community.
It is important for me to learn about
Jewish history and culture.

16 [y2rentjewcapital]To what extent do you agree or disagree with the following
statements?
Please choose the appropriate response for each item:
Only answer this question for the items you selected in question 0 ('')
Only answer this question for the items you did not select in question 0 ('')

Strongly
disagree
I feel comfortable entering a Jewish
place of worship.
I feel confident that I can follow along
in almost any Jewish religious service.
I would have no problem interacting
with Jewish peers from more observant
backgrounds.
I would have no problem interacting
with Jewish peers from less observant
backgrounds.
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Somewhat
disagree

Neither
agree
nor
disagree

Somewhat
agree

Strongly
agree

31.12.1969 – 19:00
Please fax your completed survey to: Submit your survey.
Thank you for completing this survey.
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